Literacy and Numeracy as Australian Curriculum
general capabilities

The Australian Curriculum has 3 dimensions: learning areas, general capabilities and cross-curriculum priorities.
Of the 3 dimensions, the learning areas are the foundation of the Australian Curriculum. They identify the
essential content that teachers should teach, and that we want students to learn. The other 2 dimensions, the
general capabilities and cross-curriculum priorities, are developed through the content of the learning areas and
aren't separate areas to be taught. These 2 dimensions offer opportunities to enrich and enhance the content of
the learning areas.

General capabilities

The general capabilities define a set of knowledge, skills and behaviours that will support students to successfully
access all Australian Curriculum learning areas. There are 7 general capabilities included in the Australian
Curriculum:

& Critical and Creative Thinking
o  Digital Literacy

-z Ethical Understanding

@  Intercultural Understanding

@ Literacy

i Numeracy

#s  Personal and Social capability.

Each general capability is presented as a learning continuum or learning progression. Literacy and Numeracy are
presented as learning progressions. These progressions provide detailed descriptions of the typical development
of understanding and skills in literacy and numeracy, regardless of age or year level. The learning progressions
are aligned to the learning areas of English and Mathematics. Literacy and numeracy are the authentic application
of the understanding and skills of English and Mathematics. The progressions provide literacy and numeracy
guidance for teachers to consider within all learning areas of the curriculum.

The learning progressions are a teaching resource, not an alternative curriculum.

Why are literacy and nhumeracy important as general capabilities?

Together, literacy and numeracy underpin learning across all subjects. The development of effective literacy and
numeracy skills is necessary for students’ success at school and more broadly for their success as lifelong
learners and productive members of society. The Literacy and Numeracy learning progressions are a key
component of the Australian Curriculum general capabilities. They provide a detailed trajectory of how students
become increasingly competent in aspects of literacy and numeracy, which they need to access learning area
content.
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The progressions describe the small steps that students may typically take as they develop key aspects of
literacy and numeracy. In doing so, they provide a resource for teachers to monitor student progress and plan for
student learning. This includes showing where there is a literacy or numeracy opportunity within other learning

areas. Table 1 outlines the elements of Literacy and Numeracy and provides a description of each.

Table 1: Literacy and Numeracy elements and descriptions

Literacy

Numeracy

The key aspects of Literacy include the elements:

e Speaking and listening
e Reading and viewing

e Writing.

Speaking and
listening

Reading
ELL

E

Literacy involves students listening to, reading,
viewing and creating oral, print, visual and digital
texts, and using language for different purposes in
arange of contexts.

Literacy involves students interpreting and
creating texts for learning in and out of school. As
students progress through the years of schooling,
they will work with a range of texts. They begin
with texts that use everyday language and move
towards increasingly complex, abstract and
specialised texts. Students learn to adapt
language to meet the demands of general or more
specialised purposes, audiences and contexts.
Success in any learning area depends on being
able to identify and apply these literacy skills.

The key aspects of Numeracy include the elements:

e Number sense and algebra
e Measurement and geometry

e Statistics and probability.

Number sense
and algebra

Statistics and
probability

Numeracy involves students developing the
capacity to recognise and use mathematics
confidently across all relevant learning areas and in
their lives more broadly.

Students become numerate as they learn to apply
mathematics in a wide range of authentic
situations. They recognise and understand the role
that mathematics plays in the world. Students know
when and how to use the appropriate mathematical
processes in numeracy applications to further their
learning.
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The relationship between Literacy and English

In English, students learn the literacy skills of listening, reading, viewing, speaking, writing, creating and
understanding texts across a range of contexts. They apply and further develop these skills in other learning
areas. As students develop literacy skills and understanding, they develop the proficiency and confidence to apply
these skills when engaging with the content of all other learning areas. Students develop their literacy skills as
they learn to interpret and analyse a range of rich texts. They engage confidently with a variety of text forms, and
create written and spoken texts for different purposes and audiences in Standard Australian English.

Students then apply and adapt these skills in other learning areas. For example, learning the form, function and
techniques for writing an informative text in English supports students when they read or create informative texts
in Science or Health and Physical Education. English teachers play a key role in providing a foundation for a
whole-school approach to literacy, and for engaging with texts and language across the curriculum.

The Literacy learning progression supports different rates of progress in the development of aspects of literacy.
It provides additional depth and breadth to the content of the Australian Curriculum: English Version 9.0 through
using different contexts for learning.

The relationship between Numeracy and Mathematics

Numeracy is fundamental to a student’s ability to learn at school. It involves the recognition, formulation,
interpretation and application of mathematics to real-world problems and contexts. Mathematics and Numeracy
are intrinsically linked. Numeracy relies on students’ mathematical content knowledge, disposition towards
mathematics and proficiency with mathematics. Numerate students recognise and choose to use mathematics
to make decisions, and to investigate and solve problems that arise in their daily lives, across other learning areas
and future pathways. For example, how students collect, represent, interpret and analyse data plays a key role
when drawing conclusions and making decisions in Science, Health and Physical Education, HASS, and Design
and Technologies.

The numeracy demands in the workplace, at home and across the curriculum have increased considerably over
the last decade, particularly in the areas of computational thinking, measurement, interpreting and representing
data. Mathematics teachers play a key role in providing a foundation for a whole-school approach to numeracy.
They ensure students become proficient with the mathematical skills, concepts and processes necessary to meet
these increasing demands.

The Numeracy progression supports different rates of progress in the development of numeracy capability, and
additional depth and breadth of study using different contexts for learning.

How do the learning progressions provide support for all learners?

The learning progressions are a teaching resource, not an alternative curriculum. Teachers can use the learning
progressions to develop a greater understanding of a student’s literacy and numeracy development. This fine-
grained understanding will enable teachers to effectively differentiate teaching to support each student’s
particular needs.

The Literacy learning progression includes additional levels 1a and 1b in the Speaking and Listening element to
support those learners with pre-intentional communication skills.
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Who is responsible for the development of Literacy and Numeracy?

The development of literacy and numeracy underpins and supports learning across the curriculum. The general
capabilities of Literacy and Numeracy are essential to success in all learning areas, so every teacher has a role to
play in their development and application.

In most contexts, the teaching of literacy and numeracy skills and concepts will occur in English and Mathematics
lessons. However, all teachers need to be aware of the literacy and numeracy demands of the content they are
teaching. They must be prepared to support students’ literacy and numeracy development.

Teachers also need to be aware of the literacy and numeracy requirements of any tasks or activities that they set
for their students. The literacy and numeracy progressions can assist teachers in their selection of tasks and
activities, and highlight ways in which they may be differentiated to support particular students.

How are the learning progressions structured?

Like the general capabilities continua, the Literacy and Numeracy learning progressions are organised as a series
of elements and sub-elements. Within each progression, the largest structural unit is an element. Elements are
further divided into sub-elements. Within each sub-element, indicators are grouped together to form
developmental levels. Each indicator describes what a student says, does or produces. Where appropriate, the
indicators in a sub-element are grouped into sub-headings. The organisation of each progression into elements
and sub-elements, which are presented as sequences, ensures structural consistency throughout the
progressions.

The levels in each sub-element are not designed to align across sub-elements. This means some sub-elements
have 5 levels while others have 11 (see Figure 1). This reflects the fact that some skills such as Phonological
awareness and Positioning and locating have a finite developmental trajectory. Others continue to develop and be
applied across the curriculum to Year 10 and beyond. There is no suggested timeframe for achievement of a level
as they do not represent equal intervals of time in a student’s learning. Students may demonstrate skills across
more than one level.

Reading and viewing element

Phonic knowledge
and word recognition
sub-element 9 levels

Phonological awareness
sub-element 5 levels

Fluency sub-element Understanding texts
6 levels sub-element 11 levels

Figure 1: Range of levels for each sub-element of the Reading and viewing element
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Figure 2 shows the sub-element levels for Reading and viewing and when they may be addressed.

Reading and viewing English
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* These levels address aspects of early literacy that will commonly be achieved prior to school entry.
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Figure 2: Range of levels for each sub-element of the Reading and viewing Years F-2

Literacy

The Literacy general capability is organised into 3 elements: Speaking and listening, Reading and viewing, and
Writing. Each element is divided into sub-elements. The sub-elements are further organised into progression
levels with indicators. The progression levels in each sub-element are discreet and are not designed to align
across sub-elements.

The Australian Curriculum: Literacy download document illustrates when the indicators for each sub-element are
addressed across F—-10 English.
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Figures 3 and 4 show an example of how the elements, sub-elements, levels and indicators are displayed on the
Australian Curriculum Version 9.0 website.

Literacy

@ Element
Speaking and listening Reading and viewing Writing

Reading and viewing

The Reading and viewing element includes 4 sub-
elements.

These sub-elements are

« Phonological awareness ._{ theracy gl’aphIC

Reading
« Phonic knowledge and word recognition and

viewing

* Fluency

« Understanding texts

Figure 3: The elements and sub-elements of the Literacy learning progression

Sub-elements for Reading and viewing

Viewandsortby: i Phonological awareness Phonic knowledge and word recognition | | 32 Fluency i Understanding texts | (@) { Sub-e|ement chips ]

Phonological & { Sub-element title |

This sub-element describes how a student becomes aware of, and able to work with the individual sounds (phonemes) in spoken words. It includes blending
phonemes to create words, seg: g words into , and the in spoken words. Phonological awareness is essential for students

to understand the relationship between spoken and written text and to support students ‘sounding out’ words in print

Level] @ ll Progression level ‘
« participates in thymes and chants and songs including in home language or dialect (see Listening)
« echoes modelled phonemes and pairs of rhyming words e.g. repeats single phonemes such as /a/ and single-syllable thyming words such as "in” and "tin" (@—— Progresslon IndlcatOrS

« completes familiar phrases in texts including chants, songs and poems for a leve|
® e { Learning area links |
Level2 @ { Next progression level |

« segments a short, spoken sentence of three to five words into separate spoken words
« orally blends and segments words with two and three syllables (e.g. "hopp-ing”, "fam-i-ly")

« orally blends initial consonants with following letters to say a one syllable word (e.g. ‘m/um’ = “mum’, "h/at" = "hat’, "sh/o p" = "shop’)

Figure 4: An example of the sub-elements, sub-headings, levels and indicators

Numeracy

The Numeracy general capability is organised into 3 elements: Number sense and algebra, Measurement and
geometry, Statistics and probability. Each element includes sub-elements that represent evidence-based aspects
of numeracy development. The sub-elements are organised into progression levels that are aligned to the specific
year levels in the Australian Curriculum: Mathematics. The year levels are when students are expected to learn
and be able to demonstrate those behaviours. This alignment with year level expectation may cover more than
one level, as is the case for Foundation.
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There are 8 sub-elements in Number sense and algebra, 4 in Measurement and geometry, and 2 in Statistics and
probability. Within each sub-element, indicators are grouped together to form developmental levels. There are as
many levels within each sub-element as can be supported by evidence.

In all of the sub-elements, subheadings have been included to group indicators into particular categories of skills
that develop within that level or over a number of levels. Figures 5 and 6 show how the elements and sub-
elements are displayed on the Australian Curriculum Version 9.0 website.

Numeracy

® Element
Number sense and algebra Measurement and geometry Statistics and probability

Measurement and geometry

The Measurement and geometry element includes
4 sub-elements.

These sub-elements are:

< U units of

Mosccremorn .—'~ Numeracy graphic
ani

« Understanding geometric properties
99 RIoP geometry

« Positioning and locating

« Measuring time

Figure 5: The elements and sub-elements of the Numeracy learning progression

Sub-elements for Measurement and geometry

View and sort by: [ #e units of I l $L properties I i: Positioning and locating it Measuring time .—{ Sub-element Chips |

Positioning and locating @ { Sub-element title ‘

This sub-element describes how students become increasingly able to recognise the attributes of position and location, and to use positional
language to describe themselves and objects in the environment using maps, plans and coordinates. A student learns to reason with representations
of shapes and objects regarding position and location, and to visualise and orientate objects to solve problems in spatial contexts.

Levell @ I Progression level |

Position to self @ Sub‘head'ng

« locates positions in the classroom relevant to self (e.g. hangs their hat on their own hook, puts materials in their own tray; says "my

Progression
bagq is under my desk”) ! Og €SSI0
« orients self to other positions in the classroom (e.g. collects a box of scissors from the shelf at the back of the classroom) |nd |Cato rs for

« follows simple instructions using positional language (e.g. “please stand near the door", "you can sit on your chair’, "put your pencil a Ievel
case in your bag", "crawl through the tunnel”)
[n]
G O™ Qe { Learning area links ‘
Level2 @ { Next progression level |
Position to other A

Figure 6: An example of the sub-elements, sub-headings, levels and indicators
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Levels in the learning progressions

The indicators describe specific literacy and numeracy skills that students demonstrate at each level of a sub-
element. It is likely that students could be demonstrating skills across more than one level. For example:

e On entry to Foundation, some students may already be well advanced in the early levels of the Numeracy and
Literacy learning progression, as in some cases 2-3 levels span across Foundation.

e Several levels of the learning progressions can relate to one year level, particularly in the early years when the
trajectory of development is more rapid (for example, Additive strategies L1-2 in Foundation and L3-6 in Year
1, and Listening L—3 in Foundation).

e Some levels of the learning progression bridge 2 or more year levels in the foundational learning area F-10
(for example, Understand money L7 bridging Years 4-5 and Years 5-6, and Interacting L4 bridging Years 3—-4).

How to use the progressions

The progressions provide a sequence for the development of literacy and numeracy skills. They articulate in
greater detail and depth the literacy and numeracy in the Australian Curriculum: English and Mathematics. They
do not replace the curriculum. The content and achievement standards of the curriculum continue to be the focus
for planning, programming, teaching, learning and assessment.

Teachers can use the learning progressions to develop a greater understanding of a student’s literacy and
numeracy development. This fine-grained understanding will enable teachers to effectively differentiate teaching
to support each student’s particular needs. The fine-grained nature of the learning progressions may also assist
teachers to identify the sub-skills in a content description (CD). Examples for English and Mathematics are
provided below.

English and Literacy
This content description from the Year 5 English Literacy strand includes several component Literacy skills:

use appropriate interaction skills including paraphrasing and questioning to clarify meaning, make connections to
own experience, and present and justify an opinion or idea AC9E5LY02

As teachers work through these skills, they might consider indicators from the Interacting sub-element of the
learning progression to understand the particular sub-skills, such as:

e appropriately presents an alternative point to the previous speaker
¢ initiates interactions confidently in group and whole-class discussions
e poses pertinent questions to make connections between a range of ideas

e uses open questions to prompt a speaker to provide more information.

To assist teachers in planning for teaching this content description, each progression includes examples of
student behaviour in relation to the indicator statement. These contextualised examples are intended to provide
the additional support teachers need when making decisions about student progress.
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Mathematics and Numeracy

The Numeracy progression can also serve as guidance for the teaching of related content descriptions that rely
on the same behaviours. For example, the following Year 2 content descriptions are related within the
Mathematics curriculum. All 3 are aligned to the sub-element Interpreting fractions of the Numeracy progression.

identify common uses and represent halves, quarters and eighths in relation to shapes, objects and events
AC9M2M02

recognise and read the time represented on an analog clock to the hour, half-hour and quarter-hour ACOM2M04

identify, describe and demonstrate quarter, half, three-quarter and full measures of turn in everyday situations
AC9M2MO05

As teachers work through these skills, they might consider indicators from the Interpreting fractions sub-element
of the Numeracy learning progression to understand the particular sub-skills involved, such as:

Creating halves

e demonstrates that dividing a whole into 2 parts can create equal or unequal parts

¢ identifies the part and the whole in representations of one-half
Repeated halving

¢ makes quarters and eighths by repeated halving

e identifies the part and the whole in representations of halves, quarters and eighths
Repeating fractional parts

e accumulates fractional parts (e.g. knows that two-quarters is inclusive of one-quarter and twice one-quarter,
not just the second quarter)

e demonstrates that fractions can be written symbolically and interprets using part-whole knowledge.
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Copyright

© Australian Curriculum, Assessment and Reporting Authority (ACARA) 2024, unless otherwise indicated. Subject
to the exceptions listed below, copyright in this document is licensed under a Creative Commons Attribution 4.0
International (CC BY) licence (https://creativecommons.org/ licenses/by/4.0/). This means that you can use
these materials for any purpose, including commercial use, provided that you attribute ACARA as the source of
the copyright material.

@ ®

Exceptions

The Creative Commons licence does not apply to:

1. logos, including (without limitation) the ACARA logo, the NAP logo, the Australian Curriculum logo, the My
School logo, the Australian Government logo and the Education Services Australia Limited logo;

2. other trade mark protected material;
3. photographs; and

4. material owned by third parties that has been reproduced with their permission. Permission will need to be
obtained from third parties to re-use their material.

Attribution

ACARA requests attribution as: “© Australian Curriculum, Assessment and Reporting Authority (ACARA) 2023,
unless otherwise indicated. This material was downloaded from [insert website address] (accessed [insert date])
and [was][was not] modified. The material is licensed under CC BY 4.0
(https://creativecommons.org/licenses/by/4.0/). ACARA does not endorse any product that uses ACARA’s
material or make any representations as to the quality of such products. Any product that uses ACARA’s material
should not be taken to be affiliated with ACARA or have the sponsorship or approval of ACARA. It is up to each
person to make their own assessment of the product”.

Contact details

Australian Curriculum, Assessment and Reporting Authority
Level 13, Tower B, Centennial Plaza, 280 Elizabeth Street Sydney NSW 2000
T 1300895563 | F 1800 982 118 | www.acara.edu.au
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